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MHOCTPAHHOI'O A3bIKA

Based on empirical research, TBLT adopts meaning-based, communicative tasks as the
central unit for defining language learning needs, determining curriculum goals, designing activity
in the (language) classroom, and assessing language competencies.

The tasks-based on written texts and oral recordings offer students a model for the natural
acquisition of the language. The targeting component of English language or treatment of
grammatical structures enables them to examine and systematize their knowledge of the structure of
the English language. The references and techniques used in this article from a pedagogical corpus
of data to be used in other fields offer a familiar and authentic context for the teaching of grammar
and other elements of language. Teaching the English language from the perspective of task-based
and situated language learning requires the development of teaching techniques and strategies.
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This paper will shed light on the various teaching strategies required to teach English as a
second language, teaching with respect to the task-based phenomenon. Purpose of the Study
Teaching or learning a foreign language is not simple processes; language teachers often find it
challenging to pass on language skills to the learners. As a result, language teachers have
developed various techniques and patterns of teaching in order to impart these skills more
effectively to their students. In this respect, there are two techniques that have proven to be quite
efficient in language teaching and learning; task-based learning and situated learning methods.
Hassan (2014) notes that numerous scholars have established these two techniques as most efficient
in imparting language skills. This study, therefore, seeks to connect and explain the specific impact
that task-based and situated learning can have on second language teaching and learning. The
research explores the benefits that can be drawn from using these methods and validates the
argument that these two methods are most efficient in language teaching.

Despite the focus on communicative abilities and getting students interacting, many teachers
and course materials supposedly using the task-based approach still find it difficult to get away
from a form-focused methodology. There is still a residual belief that language is ultimately the sum
of its parts, and that if our students master the individual parts, they’d be able to effectively and
fluently take part in an interaction. Many course books and course syllabi still follow a grammar
syllabus, with the communicative tasks wrapped around the practice of a certain form or set of
lexis.

So in an attempt to ensure a focus is on meaning, along comes task-based Learning, with
added emphasis on the task that students are given, rather than the language needed to accomplish
it. Unlike grammar gap-fills and vocabulary matching exercises, these tasks in question have a non-
linguistic outcome and sometimes require the students to draw on their real world knowledge to
complete. Tasks could range from sharing opinions about popular television programmes or
engaging in a debate about gender equality to fact-finding missions about another culture to
making a short film or designing a class newsletter.

Keywords: language learning, situated language learning, task-based learning,
technological self-efficacy.

3a0anus, ocHogaHmble HA NUCLMEHHBIX MEKCMAaX U ayOuo3anucsx, npeonazarom cmyoeHmam
MoOenb O/l eCMeCmeeHH020 0CB0eHUs! SI3bIKA. AOPecHblil Xapakmep u3y4eHust AHelIuticKo2o s3blKa
UM  OCBOCHUS  CPAMMAMUYECKUX  CMPYKMyp  NO360Jiem — CMyOeHmam  npogepums U
CUCMEMAmMU3UpPoOsams C60U 3HAHUSL 8 001ACmMU AHEIULCKO20 3bIKA. Memoowl, ucnonv3yemvie 6
IMot cmamve U3 nedazo2uyecko20 Maccusa OAHHbIX, KOMOpble MO2YM UCHOIb308AMbCA 8 OPYeUX
obnacmsix, npeonazarom 3HaAKOMbIUL U AYMEHMUYHbIL KOHMEKCM Ol NPen00aA8aHus SpamMmamuKy u
opyeux onemenmos sA3vika. Ilpenodasanue amenutickoeo A3bIKA € NOMOWDBIO  Memood
KOMMYHUKAMUBHBIX 3a0aHULl mpebyem pazpabomku Memooux u cmpame2uti 00y4eHus.

Oma cmamusa nponusaem ceem HA paziuunble cmpame2uu 00yueHus, Heobxooumbvie Ol
npenooasaHusi aHeIULCK020 KaK 8mMopo2o A3blKd, NPenooasaHus ¢ y4emom mMemood, OCHOBAHHO20
Ha 3a0aHUsX — Memooad KOMMYHUKamuenvlx 3a0anuil. Ilpenodasanue uiu uzyuerue UHOCMPAHHOZ0
A3bIKA — MO He NPOCMOoll npoyecc, nPenooasamenam A3blka Yacmo ovieaem mpyoHO NpueuEams
A3bIKOBbIE HABLIKU YUawuMcs. B pezynomame npenooasamenu unocmpaHHo2o a3vlka pazpabomanu
PasnuuHble Memoovl U Mooeiu o0yyeHus, ymobvl 6onee 3¢hphexmusHo nepedasamv 3mu HABLIKU
ceoum cmyoeHmam. B smom omHowleHuu ecmov 08¢ MemoOuKu, KOMopbvle OKA3ANUCL 6ecbMd
ahghexmusHbIMU 68 NPENOOABAHUU U U3VHEHUU A3bIKA, MeMOO KOMMYHUKAMUBHBIX 3A0AHU U MemOoO
NO3UYUOHHO20 00yuenus. Xaccan ommeuaem, 4mo MHOSUE YYeHble YCHMAHOBUIU, YMO MU 08e
mexHuku Haubonee 3pgexmusnvl 01 nepedayu A3bIKOGLIX HABLIKOS. Takum o00pazom, 3mo
uccneoo8anue CMpemMumcs cea3amv U 0OBACHUMb KOHKpPEmHoe GIUsSHUE, KOMOpoe OCHOBAHO HA
3a0anUAX U NOZUYUOHHOM 00YUEHUU, MOJCEM OKA3AMb NOJOHCUMENbHOE GIUAHUE HA NPEeNno0asaHue
U uzyueHue 6mopoco A3vIKA. B pabome paccmampuearomcs npeumywecmea, Komopvie MONCHO
U361€4b U3 UCNOL308AHUA IMUX MEMOOO8.
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OcobenHocmovio 0aHH020 Memooa A6IAemcs opeanuzayus ooyuarowez2o oowenus. B npoyecce
oOwenus. yuawuecs pewaom npakmuyeckue 3a0ayu, ¢ KOmopulMu OHU MOZYm 8CMPEemumscs 6
peanvhoul dcusnu. Takum 00pazom, UHOCMPAHHbIL SA3bIK GLICIYNAEM CPEOCMBOM O00CMUNCEHUS.
nocmaegnienHou yeau. B pamkax o0pazoeamenvbHOU nNpocpammvl N0 AHIIUNUCKOMY S3bIKY Memoo
KOMMYHUKAMUBHBIX 3a0aHUll Haubolee 1enecooopasno UCNOIb308aMmb HA YPOKAX 3aAKPEnieHus u
AKMYanu3ayuy 1eKCUKo-epamMmamuyecko2o mamepuand. Januviii memoo 0coOeHHO NpOOYKMUBEH
npu  opeanuzayuu  2pynnoeo2o o00yueHus, 20e 8eCb JIeKCUKO-2PAMMAMUYECKUN MamepuaJ
UCNONL3YemCcsl 68 CUMYAMUBHLIX Ouanozax u noaunoeax. Takace HeodOX00umo oaeams Os
00CcydHcOeHUs YHauuUMUCs Hauboiee unmepecHvle OJisi HUX MeMbl.

Kntouesvle cnoea: cumyamusHvlii nOOX00, u3yueHue UHOCMPAHHOZO S3bIKA, Memoo
KOMMYHUKAMUBHBIX — 3A0aHULL, obOyuenue Ha ocHoBe  3a0au, MEeXHON02UHEeCKast
camoaghgpexmusnocme.

3ae0anns, 3acHosami Ha NUCLMOBUX MeKcmax I ayoio3anucax, nponoHylOmMs CMyOeHmam
MoOenb 07l NPUPOOHO20 OCBOEHHA MOBU. AOpecHuti xapakmep 6UGUEHHS AH2NIUCbKOI Mo8U abo
OCBOCHHS 2PAMAMUYHUX CMPYKMYP 003801€ CMYOeHMaMm nepesipumu i CUCmemMamusysamu ceoi
3HaHHA 8 obnacmi awueniticekoi mosu. Memoou, AKi BUKOpUCMOBYIOMbCA 6 Uil cmammi 3
neoazo2iuHo20 MAcugy OaHuX, AKi MO*CYMb SUKOPUCINOBYBAMUCS 8 THUUX 00ACMAX, NPONOHYIOMb
3HatoMul i a8MeHMUYHUll KOHMeKCm OJisl GUKIAOAHHS 2PpAMAMUKY Ma IHUWUX elleMeHmie MO8U.
Buknaoanns amneniticekoi mosu 3a 00nOM02010 Memo0dy KOMYHIKAMUBHUX 3A680AHb BUMAAE
PO3POOKU MemOOUK i cmpameziti HAGUAHHSL.

L[a cmamms nponusac ceimio Ha pi3Hi cmpameii HAGUAHHSA, HEOOXIOHI O BUKIAOAHHS
AHRNTUCHKOI MOBU K OpY20i MO8U, GUKIAOAHHS 3 YPAXYBAHHAM Memo0dy, 3ACHOBAHO20 HA 3A60AHHSX
— Memooy KOMYHIKamMueHux 3ae0amnsv. Buknadanus abo eusyenus iHO3eMHOI MO8U — ye He
npocmuti npoyec, 8UKIA0AYAM MOBU 4acmo 0Y8A€ 8ANHCKO NPUULENTIIOBAMU MOBHT HABUYKU YYHAM. B
pe3yibmami 8UKIA0A4i iHO3eMHOI MO8U po3poduny pi3Hi Memoou i MoOeli HABYAHHS, W00 Oilbul
epexmuero nepedagamu yi HaBUUKU c80iM cmydeHmam. B ybomy eioHowenHi € 081 Mmemoouxu, sKi
BUABUNUCS 0OCUMb ePEeKMUBHUMU 8 BUKIAOAHHI | BUBUEHHI MOBU, MEMOO KOMYHIKAMUBHUX 3A680AHb
i MemoO no3uyilino2o Hasuyauus. Xaccaw 3asHavae, wo 06a2amo 6YeHUXx GCMAHOBUNU, WO Yi 08
mexHiKU Haubinbw eghekmueni 01 nepeoaui MOBHUX HABUYOK. Takum YUHOM, ye OOCHIOHCEeHHs.
npasHe nos'azamu i NOACHUMU KOHKpemHe 6NJUS, 5Ke 3ACHO8AHe HA 3AB0AHHAX 1 NO3UYIUHOMY
HABUAHMI, MOJCe CRpAsUmMU NO3UMUBHUL 6NJIUE HA SUKIAOAHHS | 8U84eHHs Opy2oi mosu. B pobomi
PO32180al0mbCsl nepesazi, Ki MONCHA OMPUMAMU 3 BUKOPUCIAHHS YUX MemOoois.

Ocobaugicmio ybo2o Memoody € Opeanizayiss HABUAHHS 3 OONOMO2010 CHLIKY8aHHA. Y npoyeci
CRINKYBAHHA CMYOeHmMU GUPIUYIOMb NPAKMUYHI 3A80AHHA-NPOONeMU, 3 AKUMU BOHU MONCYIMD
3ycmpimucs 8 peanvHomy odcummi. Takum YuHoM, IHO3EMHA MO8A GUCMYNAE  3AC0O0M O/iA
00CsicHenHs NocmaeneHoi yini. Y pamkax oceimnvboi npocpamu 3 aHeAiUCbKOI MOBU Memoo
KOMYHIKAMUBHUX 3a0ay € HAUOIbUl KOPUCHUM OJisl 8UKOPUCMAHHA HA YPOKAX 3AKPINJeHHs ma
akmueizayii 1eKcuKo-epamamuynoco mamepiany. Januii memoo 0cobau8o npooyKmueHuil npu
opeaHizayii 2pynnoeoco HA8YaHHs, 0e 8echb NeKCUKO-2PAMAMUYHUL Mamepial 8UKOPUCOBYEMbCS &
cumyamugHux 0ianoeax i nonino2ax.

Knrouoei cnosa: cumyamusnuil nioxio, ugueHHs iHO3eMHOI MOBU, MemOO KOMYHIKAMUBHUX
3a60aHb, HABYAHHSA HA OCHOBI 3A80AHb, MEXHOJI02IUHA CAMOEPEKMUBHOCTI.

The relevance of the problem

Task-based language teaching (TBLT) represents an
approach to language learning and teaching grounded in the
expanding database of second language acquisition (SLA)
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research. Having grown out of the communicative approach
to language teaching (CLT), TBLT proposes task as the unit
of analysis in SLA research and language pedagogy. While
there are several proposals for understanding and
implementing TBLT, these have in common an experiential
‘learning by doing’ philosophy, informed by analyses of real-
world tasks, and the design, staging and implementation of
related pedagogic tasks. Identifiable challenges exist in
implementing TBLT, as shown by investigations in various
contexts, but it is argued that the shared unit of analysis
provides an improved potential for synergies among theory,
research and contextualised practice in language learning
and teaching.

The analysis of recent scientific research, the
purpose of the work

Language learning is a specific skill for which the human
brain is “hard-wired” from infancy. Abdallah and Mansour [1,
39 p.] explain that language learning first means knowing
how to speak the target language, inferring the meaning and
contextualizing the message of spoken utterances. This is
why language teachers employ drills and exercises that aid
the students to describe and comprehend practical activities
in the target language. Abdallah and Mansour [1, p.42]
further show that speakers who only possess basic
vocabularies and syntax, and not idioms and expressions,
often only make meaningless utterances.

Hassan [1, p.42] also feels that any language teaching

techniques should primarily focus on delivering language
functions and pragmatic insights to learners. This ensures
that the learners learn to make effective use of the language,
as opposed to making mere vocal utterances without
deciphering the context of the target language. In this
respect, language teachers employ varied techniques that
ensure their students are well equipped with the
aforementioned language skills.
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Situated Language Learning, according to Abdallah [1,
p.43] is another theory of language learning, one which
always takes place in the same authentic context in which it
is to be applied. It incorporates the social aspect of human
activity interacting with the target language. Situated
Learning simply refers to a language acquisition approach
that is not structured, but involves normal interactions in
the authentic communities and idioms of the target
language.

According to Ahmed and Bidin [2, p.207] Dewey was
concerned with how theoretical learning could be
transformed to allow students to participate in the pragmatic
activities they learned in class. Dewey felt that allowing
learners to interact with the practical activities would give
them new insights and ultimately make them more
productive when they entered into the workforce or higher
education markets. These concepts were later introduced
into communication strategies in the 20th century which
sought to establish how people from different backgrounds
could embrace experiential learning to understand each
other. Communication strategies were used for language
learners visiting the community of the target language, to be
assimilated and eventually master the language, as opposed
to learning it in book didactically.

The experiential, pragmatic approach was later referred
to as communicative language teaching (CLT) in the 1970s,
and used by second and foreign language researchers and
teachers. This progressive ideology triggered the development
of task-based language teaching (TBLT) as a method of
instilling target language skills, eventually replacing the CLT.
Ahmed and Bidin [1, p. 39] claim that task-based learning
was popularized in the 1980s by Prabhu when he used it in a
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Communication Language Teaching project in India. Prabhu
[5, p.43] was perturbed by the lack of impact in the
traditional approaches used in teaching foreign language,
and decided to embrace reallife activities and experiences in
language learning.

Different types of TBLT tasks Ellis defined a task as any
activity that requires learners to embrace the target
language, focusing on the meaning in order to attain a
certain goal or perform a certain action [3, p. 28]. Learners
engage in a set of lesson plans that are interactive, to aid
them in comprehending and manipulating the target
language. Ellis also notes that tasks embrace a cognitive
process that involves selecting, reasoning, classifying,
sequencing information, and transforming that information
from one form to the other.

Shih and Yang feel that the same interactive goals can be
achieved through online platforms, where people engage in
social interactions that are not aimed at achieving anything
academic. Online interaction platform such as social media
sites are pervasively and widely used where people from very
different geographical locations can interact. Online learning
creates a situation which learners may use to achieve their
language learning needs privately or socially [7, p.56].

The object of research. The object of this study is to
explore, elaborate and analyze the effectiveness of the task-
based learning approach in academic settings.

The subject of research. The subject of this research is
task-based approach in the study of a foreign language.

The task-based approach in the study of a foreign
language.

Task-based language teaching (TBLT), also known as
task-based instruction (TBI), focuses on the use of authentic
language and on asking students to do meaningful tasks

using the target language. Assessment is primarily based on
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task outcome (in other words the appropriate completion of
real world tasks) rather than on accuracy of prescribed
language forms.

In task-based language teaching, the central role is taken

by the student, where he is given a fair share of freedom and
responsibility in negotiating course content, choosing
linguistic forms from his own linguistic repertoire while
performing the task, discussing various options for task
performance and evaluating task outcomes.

Components of the task-based teaching Framework

The TBT framework consists of three main phrases,
provides 3 basic conditions for language learning

1. Pre-task (including topic and task) prepares learners to
perform tasks in ways that promote acquisition.

2. Task cycle: offers learners the chance to use whatever
language they already know in order to carry out the task
and then to improve their language under the teacher’s
guidance while planning their reports on the task.

There are three components of a task cycle:

» Task: Learners use whatever language they can master,
working simultaneously, in pairs or small groups to achieve
goals of the task.

 Planning: Learners plan their reports effectively and
maximize their learning opportunities.

* Report: is the natural condition of the task cycle. In this
stage learners tell the class about their findings.

3. Post-task stage: provides an opportunity for students
to reflect on their task and encourages attention to form, in
particular to problematic forms which demonstrate when
learners have accomplished the task.

Before implementing this approach, teachers should be
acquainted with the types of task to be presented to the
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students. Willis has categorised them into six types of tasks
which are:

e LISTENING: brainstorming, fact-finding

e ORDERING AND SORTING: sequencing, ranking,
categorizing, classifying

e COMPARING: matching, finding similarities and
differences

e PROBLEM SOLVING: analyzing real or hypothetical
situations

e SHARING PERSONAL EXPERIENCES: narrating,
describing, exploring and explaining opinions, reactions

* CREATIVE TASKS: brainstorming, fact-finding, ordering
and sorting, comparing problem solving etc.

Task-based teaching that combines the best insights
from communicative language teaching, offers a change from
the traditional method which learners may have failed to
learn to communicate. It creates a real purpose for language
use and provides a natural context for language study. Tasks
are a central component of task-based language teaching in
language classrooms because they provide a context that
activates learning processes and promotes second language
acquisition. As a result, in a task-based approach, the
cognitive demands placed on the learner will be one of the
factors determining task complexity.

In summary, the application of task-based methodologies
allows the students to do their communicative tasks using
the language elements learned in previous classes or in other
sources of information. The use of the means of teaching
with oral recordings or written texts guarantees him to
broaden his communicative experiences and get in touch
with authentic idiomatic structures; on the other hand, to
exchange with other students who have already done those
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tasks or deal with those same subjects, directs their
attention to specific aspects of naturally occurring forms of
situated language and encourages feedback; and thus raise
the quality of English language learning.

The tasks are also a natural way of incorporating reality
and consolidate the communicative orientation in English
language teaching. Communicative tasks (as opposed to
exercises that focus specifically on the decontextualized
practice of formal aspects) are intended to actively involve
students in meaningful communication, are relevant (here
and now, in the academic context of learning), pose a
difficulty, but they are, in turn, feasible (manipulating the
task when necessary) and have identifiable results.
Communicative tasks require students to understand,
negotiate and express meanings in order to achieve a
communicative goal, as a result of task-based learning.

Conclusion

Task-based language teaching represents an important
approach in teaching English for communication. Since
language use is facilitative of reaching all kinds of goals in
the real world, task-based language teaching naturally
evokes a wide diversity of cognitive operations that learners
need to perform in order to function in real life. TBLT
provides opportunities to learners to use the target language
in the classroom in order to develop their confidence and
fluency in using English. Tasks help foster processes of
negotiation, modification, rephrasing and experimentation
that are at the heart of second language learning. Engaging
learners in task-based activities provides a better context for
the activation of learning processes and hence ultimately
provides better opportunities for language learning.
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Learners spent a lot of time communicating during the
task. Tasks also improved learners’ motivation and therefore
promoted learning. The relationship between communicative
ability and a person’s personality depends on each other. It
is evident that with sufficient motivation, exposure and
opportunity to use the language, the students could exhibit
improvement in their language proficiency. Task-based
language teaching is an effective methodology for
incorporating the three learning conditions, exposure, use
and motivation inside the classroom. Teachers can use it as
a pedagogical tool to develop learners’ proficiency in English
so that they are equipped with the essential skill to succeed,
both academically, professionally and personally.

Recommendations for further research

Based on the findings and limitations of the study,
several suggestions for further research can be made.
Studying task-based training in speaking again with a large
number of participants at different levels of proficiency over a
longer period of time, emphasizing qualitative research, and
investigating other teachers’ interest in task-based
approaches could be interesting areas of research. As well,
implementing mixes of approaches appropriate to student
needs and styles and teacher preferences might be a more
realistic approach to introducing new pedagogical ideas.
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