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WEB-QUESTS IN THE ENGLISH LANGUAGE STUDYING AND
TEACHING AS A VALUABLE RESOURCE AND EFFECTIVE TOOL

Purpose. This paper is a study of innovative methods of learning and teaching English with the help of Internet
resources and students motivation to seek the necessary information at homework. Methodology. The main princi-
ple of the Web-Quest as a type of English language teaching is to motivate students. For example, by participation
in the Web-Quest students, who were unsure of their knowledge, become more confident. Having clear goals and
objectives, using computer skills, motivated young people more actively acts as a confident user of English.
Findings. According to the technology of We-Quests students were asked to create one or more projects directly
related to the successful execution of the work. It is a significant result of all the hard work of students, and it is the
subject of evaluation. Evaluation is an essential component of Web-Quest or any other project, and from this point
of view, the criteria should be clear and accessible to students from the very beginning. These instructions can and
should be changed in order to differentiate and provide an oral presentation and written work. Originality. Basi-
cally, Web-Quests are mini-projects in which a higher percentage of the material obtained from the Internet. They
can be created by teachers or students, depending on the type of training work. The author detailed the increase of
possibilities in the search of Internet projects with other creative types of student work. They may include: review of
the literature, essay writing, discussion of read works and other. Practical value. The paper confirmed that the roles
and tasks, reflecting the real world, invites to cooperate, stimulate and train the thinking process at a higher level.
That is why the use of Web-Quests can improve the language skills of the educational process (reading for informa-
tion extraction, detailed reading, negotiations, oral and written communication, and other).

Keywords: Web-Quest; Internet resources; information search; learners; foreign language studying; activity; mo-
tivation; assignment; knowledge and skills; foreign language teaching

teachers have embraced Web-Quests as a way to

Introduction

Web-Quests as a valuable resource and effi-
cient tool in studying and teaching English is being
widely used around the world since they were de-
veloped in 1995 by Dr. Bernie Dodge at San Diego
State  University with early input from
SDSU/Pacific Bell Fellow Tom March, the Educa-
tional Technology staff at San Diego Unified
School District working with classroom teachers.
Since those days, their idea is that thousands of

make good use of the internet while engaging their
students in the kinds of thinking that the 21st cen-
tury requires. The model has spread around the
world.

According to the author’s method, a Web-
Quest is an oriented tool for students in the format
in which most information that learners work with
comes from the web. [1, 2, 3, 4, 5]. A Web-Quest
traditionally has 6 parts: Introduction; Task; Proc-
ess; Evaluation; Conclusion; Credits. Those parts
can be differed in some cases, but this basic
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framework developed by Dodge and March is the
basis for almost all of Web-Quests that have been
created. [7, 8, 12, 13, 14]

The «Web-Quest «definition has been refined
over the years, and adapted for various different
disciplines. Philip Benz describes a Web-quest as
a constructivist approach to learning, where with
the proper guidance and «scaffolding» students can
accomplish far more actual learning than in tradi-
tional transmission-of-knowledge situations. To his
mind students not only gather information to-
gether, examine it carefully, compare and organize
what they’ve found on the web, they orient their
activities towards a specific goal they’ve been
given, often associated with one or more roles
modeled on adult professions [6].

Purpose

The research is guided to direct the reader, with
little or no training or experience in this medium as
a language learning tool to one particularly engag-
ing and wide-ranging option available, using the
Internet which is both learner-centered and
teacher-active. An option potentially involves
learners’ in practice of all skills and systems in
English, while at the same time promoting learner
independence and collaboration. In language teach-
ing circles, this is known as a Web-Quest.

Methodology

Since those beginning days, thousands of
teachers have embraced Web-Quests as a way to
make good use of the internet while engaging their
students in the kinds of thinking that the 21st cen-
tury requires. So there is a clearly defined structure
for these activities which should only really be
taken as a basic guideline and everybody should
design his/her Web-quests to suit the needs and
learning styles of his/her students [10, 11, 12].
There are usually from four to six main basic com-
ponents of an average Web-Quest:

1. The Introduction stage is usually used to in-
troduce the overall theme of the Web-quest. It in-
cludes giving background information on the topic
and, in the language learning context, often pre-
sents basic vocabulary and concepts which learners
will need to understand in order to fulfill the as-
signment involved. The instructor should set the
stage for the activity, catch the learner’s attention,

draw them into the quest and provide background
information [6].

The Task section of the Web-quest explains
clearly and precisely what the learners will have to
do as they work their way through the Web-quest.
The task should obviously be highly motivating
and interesting for the students, and strongly con-
nected with a real-life situation.[6,16,17] This of-
ten involves the learners in a particular amount of
role-play within a given situation (e.g. they find the
approximate fare of a ticket between two certain
cities or towns; information about the types of res-
taurants, a school social organizer has to organize
a trip for his class to an English-speaking country;
a travel agent needs to organize a conference in
London; he needs to know real data that helps him
to figure out how things are (companies, bookings,
prices, attractions, entertainment, Internet brows-
ing and search skills and more are presented) in
real life; learners choose the appropriate class of
the airplane among different ones according to the
services provided on board, exchange the informa-
tion concerning the onboard services on a train
which ones are desired, such as «catering», «type
of sleeper» or various other requests that can be
found in the online booking form etc. [15]). Be-
sides it should be in place here to state what the
students will be required to do, to avoid surprises
down the road, to detail what products will be ex-
pected and the tools that are to be used to produce
them. The point is the formal description of what
the students will produce in the Web-Quest. The
task should be meaningful and fun. Creating it is
the most difficult and creative part of developing
a Web-Quest [6].

The Process part of a Web-quest directs the
learners through many activities and research
tasks, using a lot of predefined resources. These
resources are the best web-based, and are usually
presented in a clickable form within the task
document. In the case of a language-based Web-
quest, the Process stage of the Web-quest may in-
troduce (or reproduce) lexical areas or grammatical
issues which are important to the Task. Besides it
will usually have one (or sometimes several) ‘ma-
terials” which the learners are supposed to present
at the end. They will often be the basis of the
Evaluation stage. In this part a step-by-step de-
scription, concise and clearly laid out should be
given; links to Internet sites interwoven within the
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steps are to be provided. The students should ac-
complish the task. It is frequently profitable to re-
inforce the written process with some demonstra-
tions [8, 9].

The Evaluation stage can involve learners in
self-evaluation, comparing and contrasting what
they have created with co-learners and giving
feedback on what they feel they have known,
achieved, etc. A great importance is the way in
which the students’ performance will be evaluated.
The standards should be fair, clear, consistent, and
specific to the tasks set [8]. It will also include
a teacher’s evaluation and good Web-quests will
provide direction to the teacher for this particular
part of the process, display a set of instruction to
appreciate the final result as objectively as possi-
ble. It is necessary to leave little room for question
in this section to contacts.

The Resources which the students should use
are indicated in this portion of the Web-Quests.
Providing this assistance the students should focus
on the exercise in processing information rather
than just locating it. Though the instructor may
search for the online resources as a separate step, it
is useful to incorporate resources as links within
the process section where they will be needed
rather than just including them as a long list else-
where. Having off-line resources like visiting lec-
turers and sculptures one can contribute greatly to
the interest of the students [9].

In the conclusion section summarizing the ex-
perience, the process reflection, higher level ques-
tions that may be researched at another time ought
to be presented. The instructors are also supposed
to give «food» for thought as to where they can use
the information they have learned, etc. The co-
developers of the concept of Dr. Bernie Dodge and
Tom March give some very sound advice to test
the given structure by own experience, define its
weaknesses and advantages, check what makes
things strong and comment on the results in class
as it will take only 15 minutes due to the users of
the Web-Quests [7, 8, 12, 13, 14].

Findings

Most members of the language teaching profes-
sion realize that their students’ learning potential
increases when attitudes to the Web-Quests are
positive and motivation to do it runs high. They
think of incorporating the Web-Quests lesson for-

mat into language teaching and some activities in
the form of a single organizing framework that
English as foreign language (EFL) lecturers can
use to integrate the projects method into language
learning in the classroom and outside it giving
more autonomy to students. English instructors
cannot deny or ignore the significance of the Web-
Quests in the process of teaching and learning. In
the experience, there never seems to be enough
time to cover all the language work that is neces-
sary or obligatory within course contact hours [4].
That’s why one of the most challenging aspects in
foreign language teaching/learning is an individual
self-independent assignment. So any task or activ-
ity that encourages contemporary students to con-
tinue working on their English outside the class-
room is to be welcomed. It goes without saying
that learning is more effective when learners are
active in their learning process, assuming respon-
sibility for their learning and participating in deci-
sions which affect it [2]. A teacher’s aim is to fo-
cus more on creating challenging and meaningful
activities for students in the classroom and outside
the classroom. And correction of home assignment
should be learning-centered rather than teaching-
centered. It should focus on motivating students to
develop their own strategies for learning through
home assignment [4].

Originality and practical value

The teacher maintains an essential role in this
process as not only the one who would normally
select or set up the Web-Quest, but who also plays
an important role as a facilitator — providing sup-
port, «feeding» in language, monitoring and even-
tually, taking on a role in an evaluating capacity. It
is important to give the correct amount of impor-
tance to a sensitive balance between helping stu-
dents make their way through the Web-Quest, and
disturbing their autonomy. Such autonomy is likely
to boost learners’ self-confidence and motivation.
As much of the Web-Quest work takes place on
the Internet, the teacher must ensure that all par-
ticipants are sufficiently versed in basic navigation
skills. This might even provide an opportunity for
student teaching, as there will surely be some in
groups who can give this kind of information and
design some easy practice activities.

Web-Quests are motivating, funny, they reflect
real-world roles and tasks, invite collaboration,
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promote and exercise «higher-level’ thinking proc-
ess and practice skills inherent to any language
learning project, such as overall reading and detailed
reading, negotiating ideas through spoken and writ-
ten communication. Web-Quests incorporate listen-
ing skills, peers teaching and interaction. Students
are involved in creating and producing their own
ideas, with peers’ and teachers’ support, they do not
only receive valuable feedback from their teacher,
but are involved in reflecting on their work and en-
gage in self-evaluation as well.

Conclusions

To work with Web-quests, an instructor should
find well-chosen and motivating topics, coupled
with up-to-date websites and he/she should access
the wealth of the material on the Internet and be-
sides pays attention both to the content and the lan-

guage.
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BEB-KBECT SIK IIHHUM PECYPC TA E(DEKTI/IPHHﬂ IHCTPYMEHT
Y BUBYEHHI TA BUKJIAZJAHHI AHI'JIIMCBKOI MOBH

Mera. [lana poboTa — JOCTiPKEHHS IHHOBAiHHOI METOIUKM BUBYCHHS Ta BUKIAJaHHS aHTIIHACHKOI MOBH 3a
JIOTIOMOT010 [HTEepHEeT-pecypciB i MOTHBALIIT CTYIEHTIB 10 MOIIYKY HEoOXiqHOT iH(popMarlii miJ Yac BUKOHAHHS JI0-
MAIIIHBOTO 3aBAaHHA. MeToauka. [ 0JOBHNI NPUHIMIT BEG-KBECTY SIK THITY BUKJIAJAaHHS aHTIIHCHKOI MOBH MOJISITAE
B YMOTHBYBaHHi CTyaeHTiB. Hampukiiam, 3aBIsSKky ydacTi y BeO-KBECTi CTYACHTH, III0 MaJId CyMHIBU CTOCOBHO CBOiX
3HaHb, CTAIOTh OLIBLI BIEBHEHIMIMMH. Marouu YiTKi 11 Ta 3aBJaHHs, BUKOPUCTOBYIOYM KOMII'IOTEpHI HaBHKH,
YMOTHBOBaHa MOJIOZb O1JIbIII aKTUBHO BHCTYIAE SIK BIIEBHEHUI KOPUCTYBa4 aHTJIIHChKOi MOBU. Pe3yabTaTu. 3rigqHo
3 TEXHOJIOTi€I0 BeO-KBECTIB CTy/IeHTaM OyJI0 3alpOIIOHOBAHO CTBOPUTH OJIMH a00 Olblle IIPOEKTIB, sIKi Oe3mocepe-
JTHBO TOB’sI3aHi 3 YCIIIHUM BHKOHAHHSM 3aBJaHHs. Lle momiTHUIA pe3ynbraT Beiei IXHBOT KpomiTKoi podoTH, i BiH
MOBUHEH oliHIoBaTHCs. OLIHIOBaHHS — 3HayHa CKJIaJI0Ba YacTHHA BeO-KBecTy abo OyIb-SKOTO iHIIOrO HPOEKTY,
13 11i€l TOUKHU 30py KpUTEPIi OLIHIOBAHHS MOBHHHI OyTH 4iTKUMHM Ta JOCTYITHUMH JUIS CTY/ICHTIB i3 CAMOTO TIOYATKY.
i Bka3iBKM MOXXYTh 1 TOBHHHI MiHATHCS ISl TOTO, TIO0 BiIPI3HATHCS IS YCHOI IMpe3eHTaIlil Ta MUCHhMOBOI pOOOTH.
HaykoBa HoBU3HA. B 0CHOBHOMY, BEO-KBECTH — II€ MiHI-IIPOEKTH, B SIKMX BEIMKWH MPOIEHT MaTepialy mocTada-
€Tbecs 3 IHTepHETY. BOHM MOXyTh CTBOpIOBaTHCS BUKIafadaMu abo CTy[JEHTaMH, 3aJIE)KHO BiJl BUAY HAaBYAIBHOI
poboTu. ABTOPOM [IeTajli30BaHO 301IBIIEHHS MOXIMBOCTEH y Ipoliecax MmomyKy [HTepHeT-poeKTiB 3a JOIMTOMOTOI0
IHIIAX TBOPYMX BUMAIB CTYINEHTCHKHX poOiT. BHecok aBTopa — miacmieHHs Ta 30UTBIICHHA NOMYyKy I[HTEpHET-
MPOEKTIB 3a JOIOMOTO0 IHIIMX TBOPYUX BHUIIB CTYAEHTCHKHX po0iT. HUMM MOXyTh OyTH: aHai3 JiTepaTypH, Ha-
MUCaHHS TBOPIB, 0OTOBOPEHHsI MPOYUTAHUX pKeped Toio. [IpakTuyna 3HaYMMicTh. Y po0OOTi MiATBEPAKEHO, IO
poui Ta 3aB@HHSA, SKi BiIOOpa)xaloTh pealbHU CBIT, 3alIPOIIYIOTh O CIiBPOOITHUITBA, aKTHUBI3YIOTh i TPEHYIOTh
MPOLIEC MUCIICHHS Ha OLIbII BUCOKOMY piBHI. CaMe TOMy 3aCTOCYBaHHS BE0-KBECTIB MOX€E MOKPALyBaTH MPAKTUYHI
HaBHKH MOBH HaBUYAJILHOTO Tpoliecy (YMTaHHS IS BIIy4YeHHs iH(opMallil, 1eTaibHe YNTaHHs, BEJICHHS IIepEeroBo-
piB, ycHa Ta MICbMOBA KOMYHIKallisl TOIIO).

Knouosi cnosa: BeO-xBecT; [HTEpHET-pEecypcH; MONIYK iH(POPMAIii; BUBYECHHS iHO3€MHOT MOBH; HaBYaHHS; MO-
THUBALlisl; 3aBJaHHS; 3HAHHS Ta BMIHHS; BUKJIQJIAHHS 1HO3€MHOI MOBH

E. M. [IEPEPBA "
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BEB-KBECT - IIEHHBIN PECYPC U E€®EKTUBHBIA MHCTPYMEHT
B N3YUYEHHMU U ITPEIIOJABAHUU AHTJIMUCKOI'O A3BIKA

Heasb. Jannas paboTta — mccineqoBaHHE WHHOBAIIMOHHONH METOIWKH W3YYCHHS M IPENOJaBaHUS aHTIUHCKOTO
SI3BIKA TIPH TIOMOITH VIHTEepHET-pecypcoB M MOTHBAIMH CTYIEHTOB K TIOMCKY HEOOXOIMMOM MH(pOPMAINH BO BpeMs
BBITIOJTHEHUS IOMAITHETO 3ajaHus. MeToauka. [ TaBHBIN MPUHIMIT BeO-KBECTa KaK TUIA MPeToaBaHMUs aHTJINK-
CKOTO $f3bIKa 3aKJII0YaeTCsl B MOTHBALMHU CTyAeHTOB. Hampumep, Omaromapsi yd4acTHiO B BEO-KBECTE CTYJICHTEHI,
HUMCHOIIUEC COMHECHHUS OTHOCHUTCIIBHO CBOUX 3HaHHﬁ, CTAHOBATCA 60.]186 yBepeHHblMI/I. I/IMeﬂ YCTKUC LCIIN U 3a1aHu,
l/ICHOJ’l])3y$I KOMHL}OTeprIe HaBBbIKH, MOTI/IBl/IpOBaHHaﬂ MOJIOACKD 60.]166 AKTHUBHO BbICTyHaeT KakK yBepeHHmﬁ I10JIb-
30BaTeNlb AHIJIMHACKOTO s3bIKa. Pe3yabTaThl. COrNIaCHO TEXHOJOIMH BeO-KBECTOB CTYACHTaM OBLIO MPEIIOKCHO
CO3/1aTh OJIMH WJIH OOIIBIIIE TPOCKTOB, HEMIOCPEJACTBEHHO CBS3aHHBIX C YCICIIHBIM BEIIOJIHCHHEM 3aIaHus. JTO 3a-
METHBIN pe3yJIbTaT BCeH YCepAHOM paOOThI CTYJICHTOB, M OH SIBIISCTCS MPEIMETOM olleHuBaHus. OICHUBAHUE — CY-
IIECTBEHHAS COCTAaBHAs BEO-KBECTA MM JIFOOOTO JAPYrOro MPOEKTa, M C 3TOW TOYKH 3PCHUS KPUTEPHUHU JIOJDKHBI OBITH
SICHBIMA ¥ TOCTYITHBIMHU CTYIE€HTaM C CaMOTr0 Hadana. DTH yKa3aHHS MOTYT M JOJDKHBI OBITh W3MEHEHHI IS TOTO,
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4TOOBI pa3nyaTh U 00ECIIeYNBATh YCTHYIO TPE3EHTAIMIO U MMCbMEHHY0 padoTy. Hayunasi HoBu3Ha. B ocHOBHOM,
Be0-KBECThI — 3TO MUHH IPOEKTHI, B KOTOPBIX OOJIBIINII IPOLIEHT Marepuaina noiy4eH u3 VHrepuera. OHM MOTYyT
OBITH CO3JJaHBI IPETIOIABATENSIMH WM CTYJICHTAaMH, B 3aBUCHMOCTH OT BUJIa 0OyUaromiei paboTbl. ABTOpOM JIeTaju-
3UPOBAaHO YBEIMUYEHHE BO3MOXKHOCTEH B mpoueccax noucka VHTepHeT-npoeKToB MpyU MOMOLIY APYTUX TBOPUECKUX
BUJIOB CTyAEHUYECKHX paboT. ViMu MOryT OBITh: aHAJIU3 JUTEPATYpbl, HAITMCAHUI COYMHEHUH, 00CyKAEeHHE TPOUH-
TaHHBIX Npou3BeAeHui U T.4. [IpakTHYeckasi 3HAYNMOCTb. B paboTe MOoATBEPKIEHO, YTO POJIM U 3aJaHusl, OTO-
Opaskaronye peaqbHbIH MHp, MPUTTIALIIAIOT K COTPYIHMUYECTBY, aKTUBU3UPYIOT U TPEHUPYIOT MBICIUTEIBHBIH IPO-
recc Ha 0oJiee BHICOKOM YpoBHE. FIMEHHO TIO3TOMY HCIIOJIb30BAHHE BEO-KBECTOB MOJKET YIYHYIINTh MPAKTHUECKNE
HaBBIKY $SI3bIKa y4eOHOT0 Ipolecca (YTeHne IS U3BJICUYEHNS HH(POPMALMH, TOAPOOHOE YTEHHE, BECHUE IIePETrOBO-
POB, yCTHasI ¥ MUCbMEHHAs! KOMMYHHUKAIMA U Jp.).

Kniouegvie cnosa: Bed-kBect; IHTEpHET- pecypcehl; MOUCK HH(POpMaLUK; N3ydYeHNEe HHOCTPAHHOTO SI3bIKa; MOTH-
BalMs; 3alaHKE; 3HAHUS U YMEHHUSI; IPETI01aBaHNe HHOCTPAHHOTO SI3bIKa
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