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UMCNMOJIb3OBAHME METOOA TASK-BASED NPU N3YYEHUUN
MHOCTPAHHOI'O A3bIKA

Based on empirical research, TBLT adopts meaning-based, communicative tasks as the central
unit for defining language learning needs, determining curriculum goals, designing activity in the
(language) classroom, and assessing language competencies.

The tasks-based on written texts and oral recordings offer students a model for the natural
acquisition of the language. The targeting component of English language or treatment of grammatical
structures enables them to examine and systematize their knowledge of the structure of the English
language. The references and techniques used in this article from a pedagogical corpus of data to be
used in other fields offer a familiar and authentic context for the teaching of grammar and other
elements of language. Teaching the English language from the perspective of task-based and situated
language learning requires the development of teaching techniques and strategies.

This paper will shed light on the various teaching strategies required to teach English as a
second language, teaching with respect to the task-based phenomenon. Purpose of the Study Teaching
or learning a foreign language is not simple processes; language teachers often find it challenging to
pass on language skills to the learners. As a result, language teachers have developed various
techniques and patterns of teaching in order to impart these skills more effectively to their students. In



this respect, there are two techniques that have proven to be quite efficient in language teaching and
learning; task-based learning and situated learning methods. Hassan (2014) notes that numerous
scholars have established these two techniques as most efficient in imparting language skills. This
study, therefore, seeks to connect and explain the specific impact that task-based and situated learning
can have on second language teaching and learning. The research explores the benefits that can be
drawn from using these methods and validates the argument that these two methods are most efficient
in language teaching.

Despite the focus on communicative abilities and getting students interacting, many teachers and
course materials supposedly using the task-based approach still find it difficult to get away from a
form-focused methodology. There is still a residual belief that language is ultimately the sum of its
parts, and that if our students master the individual parts, they’d be able to effectively and fluently take
part in an interaction. Many course books and course syllabi still follow a grammar syllabus, with the
communicative tasks wrapped around the practice of a certain form or set of lexis.

So in an attempt to ensure a focus is on meaning, along comes task-based Learning, with added
emphasis on the task that students are given, rather than the language needed to accomplish it. Unlike
grammar gap-fills and vocabulary matching exercises, these tasks in question have a non-linguistic
outcome and sometimes require the students to draw on their real world knowledge to complete. Tasks
could range from sharing opinions about popular television programmes or engaging in a debate
about gender equality to fact-finding missions about another culture to making a short film or
designing a class newsletter.

Keywords: language learning, situated language learning, task-based learning, technological
self-efficacy.

3a0anus, ocHoGaHHblE HA NUCLMEHHBIX MEKCMAx U ayouo3anucsix, npeonazarom CcmyoeHmam
MOOeb O/l eCIMEeCHE8EeHH020 0CBOEHUS. A3bIKA. AOpeCHblil Xapakmep u3y4eHusi aHeIUICKO20 S3bIKA WU
0CB0EHUSL SPAMMAMUYECKUX CMPYKMYP NO0360.8em CMyOeHmMAaM Npo8epums U CUCMeMamusuposams
C8OU 3HAHUSL 8 001aACMU AHIIULUCKO20 sA3bIKA. Memoobl, ucnoiv3yemvie 6 9mMol cmamve U3
nedazoeuvecKkoe0 Maccusa OAHHbIX, KOMopble MO2YM UCHONb308AMbCA 6 Opy2ux 00aacmsax,
npeonazaom 3HAKOMbLU U AYMEHMUYHbLL KOHMeKCm OJid Npenood8aHusi cpamMmMamurku u Opyaux
anemenmos A3vika. Illpenodasanue aHenULCKO20 A3bIKA € NOMOWBIO MemMoOd KOMMYHUKAMUBHBIX
3a0anutl mpedyem pazpabomku Memooux u cmpamezuii 00y4eHus..

Oma cmamvsa npoausaem ceéem HA pazIuuHble cmpamecuu 00yueHus, Heodxooumvle Ol
npenooasaHusi aH2IULICK020 KaK 8MOpO20 sA3bIKd, NPEeNnoOda8aHus ¢ y4emom memood, OCHOBAHHO20 HA
3a0anuax — Memooa KOMMYHUKAMUeHuIX 3a0anuli. Ilpenooasanue unu uzyyenue uHOCMpaHHO20 A3bIKA
- 21O He NPOCMOoll npoyecc; NPenodasamensiam A3blka 4acmo Ovieaem mpyoHO NPUBUEAMb A3bIKOBbIE
HasviKu yuawumcs. B pezynbmame npenoodasamenu uHOCMPAHHO20 A3bIKA paA3pabOMAn pasiuyHsle
Memoobl U Mooenu oOyueHus, umodvl Oonee 3ppexmusHo nepedasamv MU HABLIKU CEOUM
cmyoenmam. B smom omnowenuu ecmov 06e MemoOuKu, KOmopbwle OKa3aiuch ecbma dQPdexmusHuiMu
8 NpenooasaHuu U U3y4eHuu S3blKa, Memoo KOMMYHUKAMUBHLIX 3A0AHUL U MemoO NO3UYUOHHOZO
obyyenus. Xaccan ommeyaem, umo MHO2UE YYeHble YCMAHOBUIU, YMO MU 08e MeXHUKU Haubolee
aghghexmuenvl 0151 nepedaqu sA3bIKOGLIX HABLIKOS. Taxkum obpazom, 3mo Ucciedosanue Cmpemumcs
c6A3ams U OOBACHUML KOHKPEmHOoe GIUAHUE, KOMOpOe OCHOBAHO HA 3A0AHUAX U NO3UYUOHHOM
00yUeHUU, MOJCEM OKA3aMb NOTONCUMETbHOE GIUAHIUE HA NPEeNno0d8anue U usyyeHue 6mopo2o A3vlKd.
B pabome paccmampueaiomcs npeumywjecmea, Komopvie MONCHO U3GNEUb U3 UCNONb308AHUS IMUX
Memo0os.

Ocobennocmolo 0aHHO20 Memooa A6IAemcs op2anuzayus obyyaioujezo obwenus. B npoyecce
00WeHUs yuawuecs pewanm npakmuyeckue 3a0aqi, ¢ KOMOPLIMU OHU MO2YM 6CMPEemumuscs 6
peanvHou dcuznu. Takum o0pazom, UHOCMPAHHBIN A3bIK BLICHYNAEm CPeOCMBOM O0CMUNCCHUS.
nocmasneHHou yeau. B pamkax obpazosamenvHOU npocpamMmvl NO AHSIUUCKOMY S3bIKY Menoo



KOMMYHUKAMUBHbIX 3A0AHUL HAUboIee yenecooOpasHo UCNOIb308AMb HA YPOKAX 3aKpenjieHus u
aKmyanu3ayuu J1eKCUKo-2pamMmamudecko2o mamepuand. JJannslii Memoo ocobeHHO npoOyKmueeH npu
opeanuzayuu 2pynnogo2o 00yYeHus:, 20e 8eCb NeKCUKO-ePAMMAMUYECKUll Mamepuanl UcCnoIb3yemcs 6
CUMYamuenvix ouanoeax u noauno2ax. Taxoice Heobxo0umo oasamuv OJisk 0OCYHCOEHUS YHAUUMUC
Hauboee unmepecuvie OJisi HUX membi.

Knwoueevie cnoea: cumyamugnviti nooxoo, u3yueHue UHOCMPAHHO2O0  SA3bIKA, Memoo
KOMMYHUKAMUBHBIX 3A0AHUL, 0OYUeHUe HA OCHOBE 3A0al, MEeXHOJ0SULECKAST CAMOIDDEKMUBHOCTb.

3as0anns, 3acHo6ani HA NUCLMOBUX MEKCMAX i ay0io3anucax, NPONOHYIOMb CMYOeHMam Mo0elb
011 NPUPOOHO20 OCBOEHHA MOBU. AOpecHull xapakxmep 6UBUEHHs AH2NILCLKOI MO8U OO OC8OEHHS
2PAMAMUYHUX CMPYKMYP 00380JA€ CMYOEHMAM Nepesipumu i CUCmemMamu3yeamu c60i 3HAHH 8
obaacmi anenilicokoi mosu. Memoou, AKi 6uUKOpUCOBYIOMbCS 8 Yill cmammi 3 1eda2o2iuHoco MAacugy
OaHUX, AKI MOJNCYMb BUKOPUCMOBYBAMUCS 8 THUWUX 001ACMAX, NPONOHYIOMb 3HAUOMUL | A8MEHMUYHUL
KOHMeKcm OJisl UKIAOAHHA cPAMAMUKYU Ma THUUX eleMenmie Mosu. Bukiadanns aneniiicokoi Mosu 3a
00NOMO2010 MeMOOY KOMYHIKAMUBHUX 3A80AHb 8UMA2AE PO3POOKU MEMOOUK i cmpameziti HAUAHHL.

L[n cmamms npoausae c8imio Ha pi3Hi cmpameii HAGUAHHS, HEOOXIOHI OJisl GUKIAOAHHSA
AH2NTUCHKOI MOBU AK OpY20i MO8U, BUKIIAOAHHS 3 YPAXYBAHHAM Memo0dy, 3ACHO8AHO20 HA 3A60AHHAX -
Memody KOMYHIKAMUGHUX 3a60aHb. Buknadanus abo 6usueHHs iHO3eMHOI MO8U - ye He NpoCmull
npoyec; 8UKIA0a4am MOBU 4acmo Oy8ae 8AN’CKO NPUWENIIO8AMU MOBHI HABUYKU YYHAM. B pezynomami
BUKIA0AYT THO3EMHOI MOBU PO3POOUNU PI3HI Memoou [ MoOeli HAGYAHHA, WoD Oinbul edexmueHo
nepeoasamu yi HABUUKU CBOIM cmydenmam. B yvomy eionowenni € 08I MemooOuKu, [Ki 6UABUIUCS
oocums eeKmueHUMU 8 GUKIAOAHHI [ BUBYEHHI MOBU, MemOO KOMYHIKAMUBHUX 3A80AHb | Memoo
no3uyiiHo2o0 HasyauHs. Xaccan 3a3Havae, wjo 0azamo 6YeHUx GCMAHOBUNU, WO Yi 08I MEXHIKU
Haubitbw egekmugHi 01 nepedayi MOSHUX HABUYOK. Taxum uuHOM, ye OOCHIOJNCEHHS NpacHe
nos's;zamu i NOACHUMU KOHKpemHue 8Niue, sike 3aCHO8aHe HA 3A80AHHAX | NOZUYILHOMY HABYAHHI, MOdiCe
Cnpasumu NO3UMUGHUL 6NIUE HA BUKIAOAHHSA | 6U8UeHHs Opyeoi moeu. B pobomi pozensdaromucs
nepesazu, sKi MOJNCHA OMPUMAMU 3 BUKOPUCIAHHSL YUX MemOoOi8.

Ocobnugicmio yb020 Memoody € Op2auizayis HA8UaHHSA 3d OONOMO20K CHIIKY8aHHs. Y npoyeci
CNIIKY8AHHA CMYOeHmU GUPIWYIOMb NPAKMUYHI 3A80AHHA-NPOOAEMU, 3 SAKUMU GOHU MONCYMb
3ycmpimucs 6 peanrvHomy scummi. Takum 4uHoM, IHO3EMHA MOBA BUCYNAE 3ACOOOM O/ OOCACHEHHS.
nocmaenenoi yini. Y pamkax oceimuvoi npoepamu 3 ameniuCbKoi MO8U Memoo KOMYHIKAMUBHUX 3A0aY
€ Haubdinbwl KOPUCHUM Ol BUKOPUCMAHHA HA YPOKAX 3AKPINJIeHHA mMa aKmueizayii J1eKcuko-
epamamuynoco mamepiany. Jlanuti memoo o0coOIu8o NpoOyKMuHUUl Npu opeaizayii 2pynnoeoz2o
HABYAHHS, 0e 8eCb NeKCUKO-SPAMAMUYHUL MAMepianl 8UKOPUCTNOBYEMbCA 8 CUMYAMUBHUX 0idn02ax i
noaino2ax.

Knrouosi cnosa: cumyamusHuii nioxio, 6UGYEHHS IHO3EMHOI MOBU, MemOO KOMYHIKAMUBHUX
3a60aHb, HABYAHHS HA OCHOBI 3A80AHb, MEXHONIO02IYHA CAMOEPEeKMUBHOCHI.

The relevance of the problem

Task-based language teaching (TBLT) represents an
approach to language learning and teaching grounded in the
expanding database of second language acquisition (SLA)
research. Having grown out of the communicative approach to
language teaching (CLT), TBLT proposes task as the unit of
analysis in SLA research and language pedagogy. While there



are several proposals for understanding and implementing
TBLT, these have in common an experiential learning by doing’
philosophy, informed by analyses of real-world tasks, and the
design, staging and implementation of related pedagogic tasks.
Identifiable challenges exist in implementing TBLT, as shown
by investigations in various contexts, but it is argued that the
shared unit of analysis provides an improved potential for
synergies among theory, research and contextualised practice
in language learning and teaching.

The analysis of recent scientific research, the purpose
of the work

Language learning is a specific skill for which the human
brain is “hard-wired” from infancy. Abdallah and Mansour [1,
39 p.] explain that language learning first means knowing how
to speak the target language, inferring the meaning and
contextualizing the message of spoken utterances. This is why
language teachers employ drills and exercises that aid the
students to describe and comprehend practical activities in the
target language. Abdallah and Mansour [1, p.42] further show
that speakers who only possess basic vocabularies and syntax,
and not idioms and expressions, often only make meaningless
utterances.

Hassan [1, p.42] also feels that any language teaching
techniques should primarily focus on delivering language
functions and pragmatic insights to learners. This ensures that
the learners learn to make effective use of the language, as
opposed to making mere vocal utterances without deciphering
the context of the target language. In this respect, language
teachers employ varied techniques that ensure their students
are well equipped with the aforementioned language skills.

Situated Language Learning, according to Abdallah [1, p.43]
is another theory of language learning, one which always takes
place in the same authentic context in which it is to be applied.
It incorporates the social aspect of human activity interacting
with the target language. Situated Learning simply refers to a



language acquisition approach that is not structured, but
involves normal interactions in the authentic communities and
idioms of the target language.

According to Ahmed and Bidin [2, p.207] Dewey was
concerned with how theoretical learning could be transformed
to allow students to participate in the pragmatic activities they
learned in class. Dewey felt that allowing learners to interact
with the practical activities would give them new insights and
ultimately make them more productive when they entered into
the workforce or higher education markets. These concepts
were later introduced into communication strategies in the
20th century which sought to establish how people from
different backgrounds could embrace experiential learning to
understand each other. Communication strategies were used
for language learners visiting the community of the target
language, to be assimilated and eventually master the language
as opposed to learning it in book didactically.

The experiential, pragmatic approach was later referred to
as communicative language teaching (CLT) in the 1970s, and
used by second and foreign language researchers and teachers.
This progressive ideology triggered the development of task-
based language teaching (TBLT) as a method of instilling target
language skills, eventually replacing the CLT. Ahmed and Bidin
[1, p. 39] claim that task-based learning was popularized in the
1980s by Prabhu when he used it in a Communication
Language Teaching project in India. Prabhu [5, p.43] was
perturbed by the lack of impact in the traditional approaches
used in teaching foreign language, and decided to embrace
reallife activities and experiences in language learning.

Different types of TBLT tasks Ellis defined a task as any
activity that requires learners to embrace the target language,
focusing on the meaning in order to attain a certain goal or
perform a certain action [3, p. 28]. Learners engage in a set of

>



lesson plans that are interactive, to aid them in comprehending
and manipulating the target language. Ellis also notes that
tasks embrace a cognitive process that involves selecting,
reasoning, classifying, sequencing  information, and
transforming that information from one form to the other.

Shih and Yang feel that the same interactive goals can be
achieved through online platforms, where people engage in
social interactions that are not aimed at achieving anything
academic. Online interaction platform such as social media
sites are pervasively and widely used where people from very
different geographical locations can interact. Online learning
creates a situation which learners may use to achieve their
language learning needs privately or socially [7, p.56].

The object of research. The object of this study is to
explore, elaborate and analyze the effectiveness of the task-
based learning approach in academic settings.

The subject of research. The subject of this research is
task-based approach in the study of a foreign language.

The task-based approach in the study of a foreign
language. OcHOBHad 9acThb

Task-based language teaching (TBLT), also known as task-
based instruction (TBI), focuses on the use of authentic
language and on asking students to do meaningful tasks using
the target language. Assessment is primarily based on task
outcome (in other words the appropriate completion of real
world tasks) rather than on accuracy of prescribed language
forms.

In task-based language teaching, the central role is taken
by the student, where he is given a fair share of freedom and
responsibility in negotiating course content, choosing linguistic
forms from his own linguistic repertoire while performing the
task, discussing various options for task performance and
evaluating task outcomes.

Components of the task-based teaching Framework



The TBT framework consists of three main phrases,
provides 3 basic conditions for language learning

1. Pre-task (including topic and task) prepares learners to
perform tasks in ways that promote acquisition.

2. Task cycle: offers learners the chance to use whatever
language they already know in order to carry out the task and
then to improve their language under the teacher’s guidance
while planning their reports on the task.

There are three components of a task cycle:

 Task: Learners use whatever language they can master,
working simultaneously, in pairs or small groups to achieve
goals of the task.

 Planning: Learners plan their reports effectively and
maximize their learning opportunities.

* Report: is the natural condition of the task cycle. In this
stage learners tell the class about their findings.

3. Post-task stage: provides an opportunity for students to
reflect on their task and encourages attention to form, in
particular to problematic forms which demonstrate when
learners have accomplished the task.

Before implementing this approach, teachers should be
acquainted with the types of task to be presented to the
students. Willis has categorised them into six types of tasks
which are:

e LISTENING: brainstorming, fact-finding

e ORDERING AND SORTING: sequencing, ranking,
categorizing, classifying

e COMPARING: matching, finding similarities and
differences

e PROBLEM SOLVING: analyzing real or hypothetical
situations

e SHARING PERSONAL EXPERIENCES: narrating,
describing, exploring and explaining opinions, reactions



e CREATIVE TASKS: brainstorming, fact-finding, ordering
and sorting, comparing problem solving etc.

Task-based teaching that combines the best insights from
communicative language teaching, offers a change from the
traditional method which learners may have failed to learn to
communicate. It creates a real purpose for language use and
provides a natural context for language study. Tasks are a
central component of task-based language teaching in
language classrooms because they provide a context that
activates learning processes and promotes second language
acquisition. As a result, in a task-based approach, the
cognitive demands placed on the learner will be one of the
factors determining task complexity.

In summary, the application of task-based methodologies
allows the students to do their communicative tasks using the
language elements learned in previous classes or in other
sources of information. The use of the means of teaching with
oral recordings or written texts guarantees him to broaden his
communicative experiences and get in touch with authentic
idiomatic structures; on the other hand, to exchange with other
students who have already done those tasks or deal with those
same subjects, directs their attention to specific aspects of
naturally occurring forms of situated language and encourages
feedback; and thus raise the quality of English language
learning.

The tasks are also a natural way of incorporating reality
and consolidate the communicative orientation in English
language teaching. Communicative tasks (as opposed to
exercises that focus specifically on the decontextualized
practice of formal aspects) are intended to actively involve
students in meaningful communication, are relevant (here and
now, in the academic context of learning), pose a difficulty, but
they are, in turn, feasible (manipulating the task when



necessary) and have identifiable results. Communicative tasks
require students to understand, negotiate and express
meanings in order to achieve a communicative goal, as a result
of task-based learning.

Conclusion

Task-based language teaching represents an important
approach in teaching English for communication. Since
language use is facilitative of reaching all kinds of goals in the
real world, task-based language teaching naturally evokes a
wide diversity of cognitive operations that learners need to
perform in order to function in real life. TBLT provides
opportunities to learners to use the target language in the
classroom in order to develop their confidence and fluency in
using English. Tasks help foster processes of negotiation,
modification, rephrasing and experimentation that are at the
heart of second language learning. Engaging learners in task-
based activities provides a better context for the activation of
learning processes and hence ultimately provides better
opportunities for language learning.

Learners spent a lot of time communicating during the task.
Tasks also improved learners’ motivation and therefore
promoted learning. The relationship between communicative
ability and a person’s personality depends on each other. It is
evident that with sufficient motivation, exposure and
opportunity to use the language, the students could exhibit
improvement in their language proficiency. Task-based
language teaching is an effective methodology for incorporating
the three learning conditions, exposure, use and motivation
inside the classroom. Teachers can use it as a pedagogical tool
to develop learners’ proficiency in English so that they are
equipped with the essential skill to succeed, both academically,
professionally and personally.

Recommendations for further research



Based on the findings and limitations of the study, several
suggestions for further research can be made. Studying task-
based training in speaking again with a large number of
participants at different levels of proficiency over a longer
period of time, emphasizing qualitative research, and
investigating other teachers’ interest in task-based approaches
could be interesting areas of research. As well, implementing
mixes of approaches appropriate to student needs and styles
and teacher preferences might be a more realistic approach to
introducing new pedagogical ideas.
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