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gee jumping, juggle, go mountain biking, meet friends, be lazy, go shopping, read, go
rollerblading.

['patu Ha xomm’toTepi, pubanuty, hororpadyBaru, MaCTpyBaTH, 3arOPsITH, Mip-
HaTH, MOJOPOKYBaTH, CIIBaTH, MepernucyBatuch SMS-kaMu, MEeKTH, MIyKaTH iHPOp-
Marlifo B [HTepHeTi, i3AUTH BepXH, CIyXaTH MY3HKY, TIaBaTH, Oiratd miaTo0meM, Ma-
JIIOBATH, TPATH B TEHIC, KyXOBAapHUTH, 3yCTpiYaTHCS 3 NPY3sIMH, JTIHYBATUCh, XOIUTH 32
MOKYIKaMH, YATATH, KaTATHCh HA POJIMKAX, ITH HA JUCKOTEKY, CKaKkaTh 3 OaH KiKaM-
TIHTY, )KOHTJIIOBATH, KaTaTUCh Ha TIPCHKOMY BEJIOCHIICII, TPaTH y BOJEHOO0I, TOBOPUTH
o TenedoHy, paxyBaTH, CIiBaTH B KapaoKe, 3aITyCKaTH TIOBITPSHOTO 3Mis, XOIUTH Ha
BEUIPKH.

P03BUTOK TOBOPiHHS MOYNHAETHCS 3 TUTAHb:

1) Which activity do you find interesting? 5) Which is passive?

2) Which do you find dangerous? 6) What do you do with pleasure?
3) Which do you find boring? 7) What can you do well?
4) Which is active? 8) What would you like to learn to do?

Bci HacTynHI BpaBy MOJAIOTHCS BUKIIIOYHO aHTITIHCHKOI0 MOBOIO 1 CIIpSIMOBaHI Ha
3aCBOEHHSI T4 BUKOPHCTAHHS aHIIIHCHKOT JIECKCUKHU, IPAMATHKH 1 MiJABOASTH CTY/ICHTIB
JI0 TIepeKIIajy TEKCTa Ha aHDIIHCHKY MOBY.

ICHYTOTH BEJTMKI MOXIJIMBOCTI JIJISI TIO3UTHBHOTO ITEPEHOCY Ta iHTEHCHU(IKAIIT Ipo-
IIecy HaBUaHHS aHTIIMCHKOI MOBH Ha 0a3i HiMeIrpbkoi. OgHaK CiIif BiI3HAYNTH BAKIIUBY
3aKOHOMIpPHICTh, BUABIICHY B ITPOIIECI MPAKTUKY BUKJIAJaHHS aHTIIIHCHKOI MOBH SIK JIPY-
roi iH03eMHOi. 3 PO3BUTKOM YMiHb 1 HABUYOK Yy APYTil iHO3EMHil MOBI, 31 30UTBIICH-
HSIM 00CSTYy 3aCBOEHOTO MOBHOTO MaTepially BiJOyBa€ThCs IMOCTiHE 3MEHIIICHHS BILIN-
By IM-1 Ha IM-2. 3 yacoM CTyAEHTH MOYMHAIOTH YCBIIOMIIIOBATH BHYTPIIIHI 3aKOHU
MOOYIOBU CUCTEMH aHIIIMCHKOI MOBH, POPMYETBCA «IOUYTTSI MOBHY». Bru IM-1 He
HIBEJIIOETHCS, aJIe 3MEHIIY€EThCSI HEOOX1/IHICTh B eTanax ornocepeKyBanHs yepe3 IM-1.
[Mompu e Hapuanus IM-2 3 onopoto Ha IM-1 cTBOproe yMOBH 15t iHTEHCUBiKALiT IPo-
1ecy HaBYaHHS, U JOCSATHEHHSI KPaIlol HOTo pe3yabTaTHBHOCTI, JI0TIoMarae B podoTi
Hag IM-1 i 3aciyroBye Ha TOJAIBIIIE JTOCIIHKECHHS.
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MULTIPLE INTELLIGENCES

Y crarTi po3riisiia€Tbes TEOPisi MHOKMHHOTO iHTEJIEKTY SIK HEBiJI’€MHA YacTHHA Mij-
X0y /10 HABYAHHSI iHO3eMHOI MOBHU Ha 3aHATTAX. KomyHikaTUBHUIA migxin 710 BUBYEHHS
AHIIiHCbKOI MOBH aBTOPKA PO3INIAJA€ Y BUNISAAI aHAJI3y BCiX BOCBMM THIB iHTEJEKTY
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CTYIEHTIB Ta PO3MOBiIa€ MPO MOKJINBI METOANKHI NMPOBEIEHHSI 3aHATTSI Ta a/IeKBaTHeE IJIa-
HYBaHHSI YPOKY 3 TOUYKH 30pPYy KOKHOI0 BUAY cpuitHATTs. Takoxk aBTOpKa aHaJi3ye Bax-
JIUBiCTh NPABHJILHOTO BU3HAYEHHS TUIY iHTEJIEKTY Ta JOKYCY€E YBAry Ha KiJIbKOX THIAX,
MaKCHMAJIbHO NMPEACTABICHUX Y CTYIeHTChKIl ayiuTopii.

Kntouosi cnosa: teopiss MHOXKUHHOTO IHTEJICKTY, HABYaHHs, METOIMKA, IHO3EMHA MOBA,
HayKOBHH IMiJIXiJ], CHCTEMa MUCIICHHS.

B crarbe paccMaTpuBaeTCHd TEOPUA MHOKECTBCHHOI0 MHTEC/VICEKTAa KaAK HEOThEeMJIE-
Masi 4acCThb 1noaxoaa K Oﬁy‘leﬂl/ll() HHOCTPAHHOMY SI3BIKY HA 3aHATUAX. KOMMyHl/IKaTI/IBHLIﬁ
moaxoa K U3Yy4YC€HUIO AHIJIMICKOr0 fA3bIKA ABTOP paccMaTpuBaeT B BH/I€ aHAJ/IM3a BCEX
BOCBMH THIIOB MHTEJLUIEKTA CTYIEHTOB M I'OBOPHT 0 BO3MOKHBIX METOJMKAX MPOBEJICHMS
3aHATUA U AJACKBATHOM IVIAHMPOBAHUHU YPOKa € TOYKH 3PEHUA KaKJI0ro BUJAa BOCIPHU-
ATus. Takike aBTOP aHAJM3MPYET BAKHOCTH NPABUJILHOIO ONpee/eHHsl THIIA HHTeJUIeK-
Ta " q)mcycnpyeT BHUMaHHE HAa HECKOJbKHX THNAaX, MAKCUMAJIBbHO NMPEACTABJICHHBIX B
CTYIeHYeCKOM ayTUTOPUH.

Kniouegvie cnosa: Teopyss MHOXKECTBEHHOTO HHTEIUIEKTa, 00y4eHUEe, METOAUKA, HHOCTPaH-
HBII SA3BIK, HaqubIﬂ 1oaAXxoa, CUCTEMa MBIIIJICHUS.

The article is devoted to the multiple intelligences theory as an integral part of com-
municative language teaching approach in the English language classroom. Communica-
tive language teaching approach is observed in a way of all eight types of students’ intelli-
gence analysis. The author tells about the possible methods of English language teaching
and adequate planning of the lesson from the perception type point of view. Further the
author pays attention to the importance of the correct establishment of the kind of intelli-
gence and focuses on several types which are mostly presented in the classroom.

Key words: multiple intelligence theory, teaching, technique, foreign language, scientific
approach, system of thinking.

Having been greatly influenced by Communicative Language Teaching approach
ideas about education focus shifted to individualized education and learner autonomy.
Entering a university students are expected to be aware of their scientific strengths and
weaknesses and must be responsible for their learning. This is almost never a fact for
students at Ukrainian Universities. Students’ intelligence has traditionally been mea-
sured with the help of different scientific aptitude tests, the results of which are not
entirely accurate because of possible technical drawbacks of the system and because of

the fact that they do not reflect all the angles of students’ intelligence. Dr. Howard
Gardner, the author of “Frames in Mind: The Theory of Multiple Intelligences”, in his
book looks at intelligence from a wider perspective than has ever been done before. He
presented a new vision on intelligence and the theory is a pluralistic view of mind which
recognizes many different sides of cognition and cognitive styles [3, p. 5]. The aim of
the article is to determine possible teaching techniques and classroom activities to fa-
cilitate the learning process in English language classes in accordance with the multiple
intelligences theory.

The theory of multiple intelligences was developed in 1983 by Dr. Howard Gard-
ner, professor of education at Harvard University. It suggests that the traditional notion
of intelligence, based on [.Q. testing, is far too limited. Instead, Dr. Gardner proposes
eight different intelligences to account for a broader range of human potential in chil-
dren and adults:

Linguistic intelligence — people with high linguistic intelligence show abilities
with words and languages. They like reading, writing, telling stories and playing games

(1, p.2].
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Logical-mathematical intelligence — people with high logical-mathematical intel-
ligence have the ability to use numbers effectively and are sensitive to logical patterns
and relationships [1, p. 2].

Spatial intelligence — people with high spatial intelligence have strong visual
memory and are often artistic. They are sensitive to colors, shapes, form, space and
relationships that exist between these elements [1, p. 2].

Bodily-kinesthetic intelligence — people with high bodily-kinesthetic intelligence
are skilled at physical activities such as sports or dance [1, p. 2].

Musical intelligence — people with high musical intelligence are more perceptive
to sounds, rhythms, tones and music [1, p. 2].

Interpersonal intelligence — people who have high interpersonal intelligence are
usually friendly and are sensitive to others’ moods, feelings and motivations [1, p. 2].

Intrapersonal intelligence — people with high intrapersonal intelligence have great
self-knowledge and they have an accurate picture of themselves. They know about their
strengths and weaknesses as well as their motivations and desires [1, p. 2].

Naturalist intelligence — people with high naturalistic intelligence possess exper-
tise in flora and fauna of the environment. They might like playing with pets, doing the
gardening, investigating nature, etc [1, p. 2].

His listing was provisional. The first two have been typically valued in schools;
the next three are usually associated with the arts; and the final three are what Howard
Gardner called ‘personal intelligences’ [2, p. 41-43].

Linguistic intelligence involves sensitivity to spoken and written language, the
ability to learn languages, and the capacity to use language to accomplish certain goals.
This intelligence includes the ability to effectively use language, to express oneself
rhetorically or poetically; and language is used as a means to remember information.

Howard Gardner’s theory of multiple intelligences has not been readily accept-
ed within academic psychology. However, it has received a strongly positive response
from many educators. It has been embraced by a range of educational theorists and,
significantly, applied by teachers and policymakers to the problems of schooling. Eight
kinds of intelligence would allow eight ways to teach, rather than one. And powerful
constraints that exist in the mind can be mobilized to introduce a particular concept (or
the whole system of thinking) in a way that pupils and students are most likely to learn it
and least likely to distort it. Paradoxically, constraints can be suggestive and ultimately
freeing.

All eight intelligences are needed to live life well. Teachers, therefore, need to
attend to all intelligences, not just the first two that have been their tradition concern. As
Kornhaber has noted, it involves educators opting ‘for depth over breadth’ [5, p. 276].
Understanding entails taking knowledge gained in one setting and using it in another.
‘Students must have extended opportunities to work on a topic’ [5, p. 278]. For the
teacher it means that putting the theory into practice involves much more thorough
planning. However, it gives teachers much wider choice of activities to use. Howard
Gardner’s theory of multiple intelligences supplies credence to something teachers have
known for generations. Some students are good at some activities but not at others.
The important thing about the theory is that it is respected and acceptable to use while
designing lesson plans and units. By being able to cite this theory, teachers can back up
their own knowledge of why it is important to include art, music, charts, and group work
on a regular basis. It is important to remember that teachers may not be able to use all
intelligences in every class. That is a goal to strive for, but there are times that teachers
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may not be able to do this. One quality technique to include in the classroom and an
obligatory one to start with in a new student group is to have the students complete a
multiple intelligences survey. By completing this survey, teachers can choose which
types of activities can reach the majority of the classroom.
Teachers should try and plan their classes in a way which engages most of the
intelligences. That in its turn obliges teachers to use different methods and activities to
meet their students’ needs. Each of the intelligences is prospective in every student and
teachers’ ultimate goal is to develop all the intelligences in them. We may observe the
way The Multiple Intelligences Theory works within many different language teaching
methods:
 Silent Way emphasizes the development of students’ inner thinking (Intrapersonal
Intelligence)

» Total Physical Response emphasizes language learning through physical action
(Bodily-Kinesthetic Intelligence)

» Suggestopedia emphasizes the use of music to deepen understanding of learning
(Musical Intelligence)

* The Communicative Approach as well as cooperative learning emphasizes the
importance of interpersonal relationships (Interpersonal Intelligence) [6].

Teachers who plan their classes with the focus on The Multiple Intelligences Theo-
ry realize that this kind of lesson planning brings much more variety into the classroom
regarding teaching methods, whereas students have the opportunity to find out where
their strengths and weaknesses are so that can be more responsible for their learning and
take part in the activities that suit their interests.

While planning the lesson teachers should remember that students with linguistic
intelligence might be interested in the activities connected with vocabulary practice,
learning new facts about the topic, speaking on the given topic or doing creative writing.
As for other ideas regarding linguistic intelligence, there might be listening exercis-
es, vocabulary activities, grammar exercises, word games, oral presentations, authentic
readings, discussions and debates [4]. For students with logical-mathematical intelli-
gence word order activities, categorizing, problem-solving activities, computer games,
critical thinking activities should be included in the lesson procedure [4]. When the
teacher knows that in his/her class the majority of students possess special intelligence,
the lesson plan should include activities such as making mind maps, creating various
art and craft projects, making charts, creating videos, taking photographs, creating slide
shows [4]. For students with bodily-kinesthetic intelligence teachers should include in
the lesson plan activities such as dancing, field trips, scavenger hunts, various games
involving movements [4]. It would be advisable for teachers who plan their lesson to
include creating songs, rhythms, audio presentations as well as singing, learning about
music, playing instruments, having music in the background [4] for students with high
musical intelligence. For learners with high naturalistic intelligence it would be appro-
priate to make experiments, photo essays, investigations, nature walks, recognition of
things in the nature [4] part of the class. Ideas regarding classroom activities for students
with intrapersonal intelligence are essays, journals, diaries, research activities, explor-
ing personal interests [4].

Organizing teaching in accordance with the Multiple Intelligences Theory is ex-
tremely beneficial for both teachers and students. It is beneficial (useful) for teachers
as far as while offering various teaching ideas it gives teachers the incentive to look for
these ideas and thus improve their teaching skills. It is beneficial for students as far as it
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gives students the possibility to shine and feel comfortable in the classroom. The teach-
ing becomes more like a real world and helps students develop their special and some-
times even unique abilities, which is extremely useful when studying foreign languages.
Also, it should be noted that teachers must value what students can do and support their
strongest intelligences while doing their best to improve weaker ones. Implementing
the Multiple Intelligences Theory to the English language classroom can mean a better
result for the students mastering the language as well as for the teachers because there is
so much variety involved. Used in the English language classroom as an integral part of
Communicative Teaching Approach, Multiple Intelligences Theory offers various ways
of better assessment where students are greatly involved, thus giving them the opportu-
nity to reflect on their learning and set goals for themselves concerning the intelligences.
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THE DILEMMA OF TEACHING GRAMMAR

VY crarTi Aa€ThCsl BU3HAYEHHS TPAMATHKH, PO3IIAIAIOTHCH /IBA MIAX0AH 10 BHKJIA-
AaHHSA FPAMATHKH — AHAJI3 Ta B)KUBAHHS rPaMAaTHYHUX OAMHMIb, AHATI3YIOThCA cTaxil
3aHSATTS 3 TPAMATHKHU Ta MPOMOHYIOTHCS 3Pa3KH 3aBAaHb ISl KOYKHOTO eTary.

Knrwowuosi crosa: rpamarvka, aHaiis, BXKMBaHHS, KOMyHIKaTUBHHUI TiJIXiJ], TPUCTyIIEHEBa
MOJIEIb.

B cTaTbe naercs onpeaejieHne rPpaMMATHKH, PACCMATPUBAIOTCS ABA MOAX0AA B Mpe-
NOJABAHUU IPAMMATHKH: AaHAJIU3 U YNOTPeO/IeHHe rPAMMATHYeCKUX eIMHHL, AHAJTU3UPY-
OTCS CTAUHU 3aHATHS M0 FPAMMATHKe H MPeIJaralTcs 00pasibl 3aaHuil 1Js KaxKI0ro
JTamna.

Knrouesvie cnosa: rpamMmariika, aHaiu3, yrnorpeOlicHHE, KOMMYHHUKATHBHBIH MOIXON,
TpexcTyleHyarast MOJeJb.

The article defines the notion of grammar, considers two approaches in teaching
grammar — analysis and usage, characterizes stages of a grammar class and suggests sam-
ple activities for each.

Keywords: grammar, analysis, usage, communicative approach, three-stage model.
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